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	LEARNING TO TEACH, TEACHING TO LEARN
	The subjects Prescott studied reflect the priorities of Victorian schooling. Reading, writing and arithmetic – often called the “three Rs” – formed the core of the curriculum. Yet his books also show a broader range of lessons, including geography, composition, and even elements of finance such as interest and brokerage. His geography work includes carefully drawn maps of Ireland, Scotland, and England and Wales, demonstrating both artistic skill and geographical knowledge. His arithmetic pages show rules for proportions and fractions, presented with decorative headings that suggest pride in his work. These exercises reveal a classroom focused on discipline and precision. Learning was structured, formal, and often repetitive, designed to instil accuracy and obedience as much as understanding.
	One of the most valuable insights comes from Prescott’s own description of a typical school day. Written as part of a composition exercise, it outlines a tightly organised routine. The day began with prayers, followed by catechism, reading, spelling, arithmetic and dictation. After a midday break, lessons resumed with more reading, writing and arithmetic before ending with further prayers. This account shows how demanding the role of pupil teacher could be. Prescott was not simply attending lessons; he was also responsible for managing younger pupils, checking their work, and maintaining order. Even after the school day ended, he took work home for inspection by the master. His description highlights the intensity of Victorian education. Long hours, strict discipline and continuous supervision were central to both learning and teaching.
	FAITH AND EDUCATION
	Religion played a central role in Prescott’s schooling. As a Catholic institution, St Mary’s integrated religious instruction throughout the day. Prayers were said multiple times, and the catechism formed a key part of the curriculum. For pupil teachers like Prescott, this meant more than personal devotion. They were expected to model moral behaviour and reinforce religious teachings in the classroom. Education was not only about knowledge but about shaping character and values. This blending of faith and learning was typical of many Victorian schools, particularly those run by religious organisations. It reminds us that education in this period was deeply connected to wider social and cultural beliefs.
	Prescott’s experience as a pupil teacher reflects both the opportunities and limitations of Victorian education. On the one hand, he gained access to learning that would have been unavailable to many children just decades earlier. He developed skills in writing, mathematics and teaching, and briefly entered the profession itself. On the other hand, the system placed heavy demands on young people. Pupil teachers worked long hours for modest pay, and their training was often criticised for being too practical and insufficiently theoretical. Many, like Prescott, did not remain in teaching long-term. His later life suggests that economic pressures and family responsibilities may have drawn him away from education. Yet his return to teaching later in life hints at a lasting connection to the profession. In 1874, Prescott produced a practice ledger as part of his continuing education after leaving school as he trained to become a bookkeeper.


